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Huffington Post website, posted by Paul Brandeis Wm.._m__w_&:mr, the
Senior Religion Editor (see Webliography at the end .ow this paper). It
reflects the widespread opinion in the USA on a um:_om__m_.._%.mmsw.n_xo
topic, that of the human rights of LGBT people, an initialism indi-
cating the lesbian, gay, bi-sexual and transgender community. Stu-
dents and young people in general should be mmm_m_: and invited to
reflect on certain topics and create their own opinion on oozs.oﬁ@m_
and divisive issues, which frequently produce tension and _Sm:_&\.
Nowadays, teachers and instructors have a highly responsible role in
the field of education and their work certainly cannot be detached
from the world events and transformations which are m_oi_x and
constantly changing our society. Language teachers in particular
should exploit the very essence of teaching another language and
another culture in order to enable students to learn ».,_.oB amm: other
and reflect upon different viewpoints and contrasting beliefs and

perspectives.

2. Political speeches as authentic texts and inductive learning

It is argued here that one of the ways in .EEor students m:. a lan-
guage classroom can approach certain topics is through m.:m_vﬁ._:m au-
thentic texts. As underlined by Dudley-Evans and St John in Ea:.. study
Developments in English for Specific Purposes “the exact meaning of
authenticity has often been unclear” Cw.@w"w.d, .?o« 96._&“. that
“Many have used it with reference to :a::.v__mma or ‘genuine’ texts
that were used in ESP materials but were originally written for purposes
other than language teaching. Others have recognized ﬂ.rmﬁ genuineness
of the text does not guarantee relevance and that a text is only truly au-
thentic if it is exploited in ways that reflect real SQ._.Q use. In oa_o,m
words, authenticity of purpose is as important as genuineness of te
(Dudley-Evans, St John 1998:27-28). . . .

For the purpose of this study, we will adopt the basic and wide-
spread notion of authentic materials as texts which were not created or
edited expressly for language leamers. In am.% to day teaching, BE.o:ﬁo
materials can help the planning and designing of more interesting and
direct and relevant lessons. Using authentic materials may help students
consolidate certain grammatical constructions or linguistic structures
better and give them a sense of how a certain construct can be c.mom ina
specific context. For example, learning and teaching mo_;_om_ &mooz._.ma
analysis gives students the opportunity to be engaged in the exploration
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of written-to-be-spoken texts, such as political speeches. Direct hands-
on analysis of discourse data found in these types of speeches encoura-
ges students to reflect upon and critically evaluate knowledge and
awareness acquired in the study of the syntax and semantics of the En-
glish language. It also allows them to become aware of the rhetoric of
certain types of texts.

The study of the structure of political texts can be seen to enrich
students’ understanding of how language works in society, of how mea-
ning is constructed and negotiated in the various fields and contexts of
social life. Additionally, through the observation of texts and interaction
between teachers and students, discussions about emotionally charged
social and political issues can still be constructive and beneficial to stu-
dents’ overall education. Education in a democracy requires teachers
and students learn to deal actively and constructively with political and
social differences. Therefore, the analysis of political speeches in a
classroom can go beyond the simple investigation of keywords, catchy
sentences and memorable statements and slogans and pursue instead the
following objectives:

1) present students with authentic materials and exploit their
various advantages in the language classroom;

2) promote inductive learning and discovery processes in a
learner-centred environment; ,

3) develop students’ knowledge of specific genres within political
discourse and enhance their skills in analysing texts both
linguistically and rhetorically;

4) give students the opportunity to discover a politician’s position
on certain controversial issues and learn how to agree with,
contrast or criticize another person’s standpoint;

5) raise students’ awareness and consciousness on particular
political and social issues in order to foster their civic re-
sponsibility as citizens.

The structure and the identifying features of political speeches can
be taught to a class whose level of competence in the English language
is at least B1 (CEF): the tasks presented here are thus created for stu-
dents attending the last two years of high school and university students.
As a matter of fact, the didactic relevance is very high in several univer-

sity courses where communication, sociology or politics represent the
basic disciplines in the curriculum.
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(Giordano 2012). However, this perspective and.approach g0 lt)l?yond
the aims of the present paper, which focuges on glvmg.studer:its. e op&
portunity to reflect on certain controversial issues while studying an
analysing the language of authentic texts.

5. Overall organization of speeches

First of all, students should be made aware of the overall orgamzl?-
tion of speeches. In order to do this, at.tention ought to be focuSt?q ontl g
various sections of a speech, highlighting the particular comp(?smo'rtx-ar!n
organization that political speeches tend to have. Known as dzsplfstz io la 1
Latin, it identifies the structure of the speech and explagns th'e'r e on.c;ts
devices put into practice in writing the speech. The dispositio consi

of four parts:

1) exordium or proemium

2) narratio

3) argumentatio ) '

4; ep%l?)gus or peroratio or conclusio (Mortara Garavelli 1988:61).

i istincti i f this study, is that
A simpler distinction, which best fits the purpose of this
provided bs Bollettieri Bosinelli (1986:108-115) and which includes

1) opening
2) body
3) epilogue.

ing is the initial part of the speech, the preamb[e or ope-
ningTr:fngE)lf:‘lghich includes lihe Latin captan:o benevol_entza’e, 1::. a
particular strategy used by the politician to obt?.m the audience ;.a en-
tion and favour, “to capture benevolence or mgratlate.the au 1enct:§
(Bollettieri Bosinelli 1986:108). The secqnd part of.the dispositio, or g
body, is the central part of the speech,. incorporating tl'{e narrcclztlz)o an
the argumentatio, which are the most mgmﬁcant strategies use fy po-
liticians to illustrate their arguments. It is the part where a list of argu-

ally be found.
mentlsnctal:leuss;eec)lll under examination here, after the Secretary .of Statt;
runs through her introduction and greetings, she narrates the hlistory ‘;).
the Universal Declaration of Human Rights in order to supply e{l alfl_ i-
ence with background knowledge and to provide scaffolding fﬁr ; e five
issues she intends to deal with in the body of the speech, all forming

part of her arguments concerning the question of human rights for
LGBT people and other marginalized communities. The final part, or
epilogue, includes the final perorations of the speech where the politi-
cian usually utters memorable expressions calling the audience to ac-
tion. For the greatest effect to be achieved, the key points and key pas-
sages in the speech will have to be crucially and skillfully arranged.
After introducing the overall organization in political speeches, an
initial task designed to engage students is to identify the paragraphs in
which the various parts of Hillary Clinton’s speech are distributed. Dif-
ferent tasks can be devised depending on the students’ level of compe-
tence. For an intermediate level class, the teacher might decide to pro-
vide tags or headings for the various paragraphs and students then
discover which paragraph or sequence of paragraphs correspond to
those headings or topics being dealt with (Task 1). With more profi-
cient classes, students themselves could be asked to provide tags or

headings for each one of the paragraphs, discovering and classifying the
several topics dealt with in the paragraphs.

Task 1. Identify the paragraphs in which the various parts of the speech
are distributed.

Para-
Dispositio |Headings/topics
P gstop graph (s)
Introduction and salutation 1
Presentation and history of the Universal Declaration
. 2,3,4,5
. of Human Rights
Opening

Statement of the purpose of the speech
Introduction to the analysis of important issues rela- 6,7,8
ted to the question of LGBT people’s rights

1* issue: some have suggested that gay rights and

human rights are separate and distinct 910,11

2" issue: whether homosexuality arises from a parti- 12.13. 14

cular part of the world T
Body 3" issue: people cite religious or cultural values as a

reason to violate or not to protect the human rights of |15, 16, 17

LGBT citizens

4™ issue: the prejudices convincing us that homose- |18, 19, 20,

xuality is a disease and can bring about crime 21,22,23
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ciolinguistic in nature as they reflect formality or informality, status,
solidarity, power, class and sex. They also carry pragmatic implications
since their use can reflect the speakers’ intentions and the degree of
their personal involvement and concern. Politicians tend to use them to
a) include themselves in a group or distance themselves and the au-
dience, b) background or foreground responsibility and accountability
for a certain policy, ¢) show personal participation in and commitment
to a new political strategy or course of action.

As a prelude to looking further at the pragmatic functions that pro-

nouns have, it could be useful to engage students in a quantitative in-
vestigation in order to ascertain frequency and occurrence of pronomi-
nal forms with a view to verifying their relevance in the text. In classes
not properly equipped to conduct a corpus analysis or where the availa-
bility of technology is limited, a word processor is sufficient to obtain
some revealing figures. It might seem easier to conduct a computer as-
sisted analysis in a university context where students could be intro-
duced to the use of software such as Wordsmith Tools to compute oc-
currences and frequencies and obtain keywords, concordances and
collocations present in the texts (Milizia 2012). Nevertheless, in a
school context where computers are sometimes provided for the stu-
dents’ use, several functions in a mere word processor can help in-
structors explain the basic ways of calculating occurrences and focus on
the essential implications of this type of investigation.

In Task 3, students are required to calculate the occurrences and
frequency of pronouns. The quantitative investigation shows that the
forms I, we, you and they are the most frequently used pronouns in the
speech. At this stage, students are not required to distinguish between
the pronoun you in the singular or plural forms or used as a subject or as
an object in the sentence, since that would entail scanning the text and
carrying out a more qualitative analysis which could be carried out later.

When looking at pronominal forms used by politicians, Wilson
(1990:61) considers three main pragmatic functions:

1) Self-referencing, to mean the way in which speakers choose to
portray themselves in relation to the topic of the speech and ad-
dressees, utilizing I or we;

2) Relations of contrast, 1o mean “the way in which speakers
make use of the pronominal system to compare and contrast
others on a negative/positive scale”, utilizing for example him
or her in reference to political opponents in a campaign or pre-
decessors in office;

3) Other Referencing, to mean the use of third person pronouns to

refer to individuals and grou
gory of speaker or w&_.wmm_.oo. ps who do not belong to the cate-

:ocsmﬁw_w wcw_.“om_” have pointed out additional qualities of personal pro-
Em_am,a Gcom;m%v_aamwﬁﬁw Eﬁﬁm,ﬁwm:a?mam% in political %ooo_mg.
i a persuasi .

mmw wM_._.Mozm_ pronouns is a subtle and o_ms»m. way Huwcmm“aﬁmw,%hwgo_om
ocn.ozowoﬂwo. It is a subtle strategy, but because of the won_cwzo Mm.m o
the speoch” _M%%Jﬁ pronouns, they successfully penetrate nqw__mroom
their main or n.w:w:& other scholars identify positioning as ozooc»,
and morm@nwﬁwwmwmwmmm_w%muﬁomom 5  speech: according to 05_805
ki > 1 d the meaning associated wi i

ind of map of the socio-political relationships implicit mhr mﬂww“omﬂmvw

S i . .
ince they “have a special function in producing a social and political

space in which the s ;
(1997:216). peaker, the audience and others are positioned”

Vs

occurrence in the text. quency of
Pronouns Frequency
! 16
1* person singular me 3
Myself 2
Mine 0
We 55
1* person plural Us 8
Ourselves 1
Ours 0
you (subject) 17
2" person singular and plural you (object)
yourself/yourselves 0
Yours 0
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he/she

him/her
himself/herself
his/hers

3™ person singular

Slo|o|N

They 37
Them
Themselves
Theirs

H

3" person plural

- 218,

Self referencing: The 1" person singular forms ‘l/me/myself/mine’
and plural forms ‘we/us/ourselves/ours’

The first person singular forms Z/me/myself/mine ind.icate the clc_ear
personal involvement of the speaker. When leaders use this self-mention
strategy in a speech, their aim is to strer.lgthen the image they want tc;_
give of themselves as someone determined and resolute, capgble o
leading the country or a party, and fully able to tackle any political or
social issues that arise. Nevertheless,. the freqpent use of
I/me/myself/mine can have negative implicgtfqns when things go wrong,
resulting in the loss of the speaker’s credibility and doubts concerning
his/her reliability. In Task 4 students are asked to spot the various oc-
currences of the pronominal forms Z/me/myself/mine in the text.

Task 4. Self-referencing: Identify 1* person singular pronouns Vme/my-
self/mine and their pragmatic use in the speech under scrutiny:

- I'want to thank... (par. 1)

- Today I want to talk about... (par. 6) . )

- I'am talking about gay, lesbian... I speak about this subject...
(par. 7) . N

- Now, raising this issue, I know, is sensitive... (par. 8)

- SoIcome before you... I want to talk (par. 8) )

- How would it feel if it were a crime to love the person I love?
How would it feel to be discriminated against about myself
that I cannot change? (par. 23) )

- Iaskyouto consider this... I am not saying that (par. 28)

- I'say supporting human rights... (par. 29)

- Iamalso,pleased to announce... (par. 33)

- Many people including myself. .. (par. 34)

- AndIquote... (par. 35)

- I'know that the thoughts I’ve shared today involve questions. ..
I come before you with great hope and confidence (par. 37)

After completing Task 4, students can be asked to consider the sig-
nificance of certain results in their findings. For example, the findings
reveal the use of the pronoun 7 to introduce certain types of hedging
phrases or expressions such as “7 am talking about”, “I speak about this
subject”, “I ask you to consider this” before proceeding with more au-
thoritative and resolute statements (that would sound too abrupt without a
soft introduction). This might be indicative of Hillary R. Clinton’s desire
to establish a constructive, sympathetic and equal relationship with her
audience, rather than asserting the superiority and authority of her posi-
tion. The expressions “7 know” and “J want to talk about” humbly intro-
duce controversial and sensitive topics such as those concerning LGBT
community’s rights, and enable Hillary R. Clinton to seek support and
sympathy from the audience in order to embark upon solving problems
together. This is evident from the sentence “So I come here before you
with respect, understanding, and humility” in the paragraph below:

Now, raising this issue, I know, is sensitive for many people and that the
obstacles standing in the way of protecting the human rights of LGBT
people rest on deeply held personal, political, cultural, and religious be-
liefs. So I come here before you with respect, understanding, and humility.
Even though progress on this front is hot easy, we cannot delay acting. So
in that spirit, I want to talk about the difficult and important issues we
must address together to reach a global consensus that recognizes the hu-
man rights of LGBT citizens everywhere. (par. 8)

The advantage of using the plural pronoun forms we/us/ourselves/
ours is that responsibility and blame can be shared when something goes
wrong or when a given policy is not working properly. First person plural
pronouns are also used by politicians when they want to show that they
are in touch with the citizens or with their electors, asking for their
approval and appealing to their sense of solidarity in certain situations.

However, in political language the pronoun we can generate a vari-
ety of possible interpretations concerning who the intended referents
might be. Its use in political language has been extensively investigated in
the context of Critical Discourse Analysis and in particular by Fairclough
and Wodak (1997:274), who distinguish between an inclusive we
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including the audience and the general population, we human beings, we
snembersgof this society) and an exclusive we (including the speaken;t bll)l;
excluding the listener, i.e. we who govern this country). Students m;lxan e
made aware of the fact that the referents of the pronoun we can cl't' gal
and accordingly it constitutes a key persuasive resource in pol ?1:; y
discourse. The identity of we is often vague and on}y a thorou%hh ”
intensive reading of the speech can help them fllstmgulsh between the u
of inclusive we and exclusive we, as described in Task S.

Task 5. Self-referencing: Identify 1* person plurfal prqnouns ”we/u.:l/o:ll:';
selves/ ours. Make a distinction between the “inclusive we” an
«axclusive we” and find out who the various referents are.

Inclusive we

WE THE HUMAN POPULATION
WE THE HUMAN FOTULA 110JIN
- We will celebrate Human ngl’lt.s Day... (par. 1)
- we would prevent future atrocities... (par. 2)
- what country we live in, who our lead)ers are, ... (par. 3)
- have left to do to protect... (par. 6
- :avvz c:r‘{not delay acting... we must address together (par. 8)
- We have come to recognize... (par. 9)
- we understood that we were honoring... (par. 10)
- No matter what we look like, where we come... (par. 11)
- whether we know it, or whether we.i. (pa;6 ;2)
- e to learn that no practice... (par. )
- ::e\:}?:)nwe are as people... the bonds of love and family that we
forge... (par. 17)ak (oar. 18)
- about how we make progress... .
- :vl;)illle we are each free to believe whatever we choose, we can-
t do... (par. 19)
- r\l?ge r:eed (tg ask ourselves... applies to all of us as we reflect...
.23 .
- gl%a\; we) do our part... we know the names of brave... we will
know... (par. 24)
- I\:\?l:,:; we see (ggnials... when we do act, we send a powerful
1 message (par. 26)
- nww:a know 'theg rogd ahead... as we have devoted... (par. 34)
. We are called once more to make real... the work we do to-
day... we will travel it successfully together (par. 37)
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-  WE AMERICANS

So we, like all nations, have more work to do to protect human
rights at home (par. 7)

... we saw how it strengthened our social fabric in ways that...
(par. 22)

- We fought a brutal civil war over slavery (par. 36)

Exclusive we

WE WHO GOVERN (THIS COUNTRY)

- A step toward what we hope will be the creation of a special
rapporteur... (par. 27)

- In Washington, we have created a task force at the State
Department... we will provide every embassy with a toolkit. ..
we have created a program that offers... (par. 31)

- we are launching a new Global Equality Fund... We have

committed more than... we have hope that others will join
us... (par. 33)

A sense of inclusiveness and solidarity is pursued in the following
paragraphs where the inclusive we is utilized:

[...] It does not matter what country we live in, who our leaders are, or
even who we are. Because we are human, we therefore have rights. And
because we have rights, governments are bound to protect them. (par. 3) -

[-..] Even though progress on this front is not easy, we cannot delay ac-
ting. So in that spirit, I want to talk about the difficult and important issues
we must address together to reach a global consensus that recognizes the
human rights of LGBT citizens everywhere. (par. 8)

[...] No matter what we look like, where we come from, or who we are,
we are all equally entitled to our human rights and dignity. (par. 11)

The Secretary of State employs a personal, informal tone here
along with the inclusive we to create an immediate bond with the audi-
ence. Her intention is to convince them of her arguments by making
them feel part of the general picture and of the common plan for having
human rights of LGBT citizens recognized everywhere in the world.

Conversely, students will recognize the different use of we, an ex-
clusive we this time, in the following paragraph where Hillary R. Clin-
ton is listing the policies the Obama administration is undertaking as
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part of its human rights policy and as a priority of American foreign
policy. In this case, she utilizes the exclusive we to include herself and
the government but not the listeners/audience:

I am also pleased to announce that we are launching a new Global Equa-
lity Fund that will support the work of civil society organizations working
on these issues around the world. (...) We have committed more than $3
million to start this fund, and we have hope that others will join us in sup-
porting it. (par. 33)

Other referencing: 3™ person plural pronoun ‘they’

Students’ attention can then be focused on the use of the third per-
son plural they, which “is often used in politics to define ‘the other’, the
political or military enemy, the opposite party in an electoral campaign,
the opposition in a government, the guilty party to be blamed.for some
reprehensible, culpable action” (Giordano 2012:98). It can also be used
as a distancing strategy, when the speakers try to distance themselves
and the government they are representing from other purportedly
blameworthy groups. This is not the case in the present speech: As will

be seen in Task 6, the pronoun they indicates a number of referents in

the speech and students will be guided in the identification and classifi-

cation of these. As established in Task 3, there are 37 occurrences of the

pronoun they: it is first used to refer to the delegates from six:continents
who gathered together between 1947 and 1948 to draft the Universal
Declaration of Human Rights, subsequently ratified on December 10",
1948. Later in the speech the pronoun they is used to refer to the invisi-
ble minority, the LGBT people who are victims of violence and abuse
the world over and who are experiencing the same level of discrimina-
tion that other marginalized groups (such as women and the racial or
religious minorities cited in the speech) are subjected to on a daily basis.

Task 6. Other Referencing: identify the various occurrences of the 3
person plural pronoun ziey and find the referents in the speech.

The pronoun they refers to: ...
- example (par.?)

- The pronoun they refers to: DELEGATES _
- They discussed, they wrote, they revisited... they incorpo-
rated suggestions and revisions (par. 2)

- They also weren’t thinking about how it applied to indigenous
people or children... (par. 9)

- The pronoun they refers to: LGBT people

- They. are an invisible minority. They are arrested, beaten
terrorized... They are denied opportunities... forced to sup-,
press or deny who they are... (par. 6)

- because they do not conform... when they are forced... be-
cause they are gay... (par. 11) ’

- they are all ages... they are doctors. .. they are our family...
(par. 12)

- they can and they do... (commit crimes) and w
they should be held accou:gtable... (par. 2!3) fen they do

- the treatment they receive every day... the schools they at-
tend... and offices where they work. .. (par. 29)

The pronoun they refers to: ABUSERS
- ... that sends the message to those deniers and abusers that

they won’t suffer any consequences for their actions, and so
they carry on (par. 26)

The pronoun they refers to: MARGINALIZED GROUPS
- ?emgi)ers of these groups... they share a common humanity...
par.

- ml;ether they are women, racial, or religious minorities. .. (par.

1.1 The 2™ person pronoun ‘you’

o Ag stated before, some paragraphs in the speech are intended as an
Invitation and exhortation to support respect for human rights. Hillary
R. Clmton. directly addresses three categories of people, the leader of
the countries “where people are jailed, beaten, or executed for being
8ay” (par. 28), the people of all nations and then the LGBT men and
women worldwide. Therefore, the 2™ person plural pronoun you has
Fhree different referents to be found in the three subsequent paragraphs

i.e. 28, 29 and 30, as students will discover when engaged in Task 7. ’

Task 7. Is any other type of pronoun used in the speech? Are

there any occurrences of the 2™ person pronoun you? What or who
do they refer to?
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The pronoun you refers to: bm%me. OF COUNTRIES

- To the leaders of those countries where people are um__o.a,
beaten, or executed for being gay, I ask you to consider this:
leadership means... (par. 28)

The pronoun you refers to: PEOPLE OF ALL NATIONS
- the actions you take, the ideals that you advocate, can deter-
mine whether human rights flourish where you are (par. 29)

The pronoun you refers to: LGBT PEOPLE .

- Wherever you live and whatever the circumstances of your
life, whether you are connected... please _B.oi that you are not
alone... People around the globe are i@%_sm hard to support
you... And you have an ally in the United States .om America
and you have millions of friends among the American people.

(par. 30)

7. Repetition and three-part lists

Repetition is one of the most common mn.&o.mmom in political a._-
scourse since it draws listeners’ or readers’ attention 8%2% certain
structures, topics and concepts that the speaker wants to raise awareness
of and clarify. Quite simply, repetition is an effective means om. aiding
memorization and enables the speaker to capture .a.a w:&.w..ﬂoo s atten-
tion, plead for their support and elicit Em: vom:_mm_ participation Emm
active response. One of the ways to achieve .n__m is the use om. lists, in
particular the three-part list or tricolon, &:or serves as a o_mvnwv
(following Atkinson 1984, cited by Orm:o:m..w_mow moom”&w ?o.Ew:sm
applause and approval from the audience. In his work The b:msnzgm of
Political Argument, Partington states that “(t)wo occurrences of a
phrase structure are sufficient to set up an expectation that mroa will be
a third. The slight change renders the third item onuvrs:o (and pro-
bably, more than incidentally, highlights the speaker’s own rhetorical

ill)” (2003:215). .
m_c_cH:Ao_mmm mgwo:a will most likely read the speech, but if teachers
have the opportunity to have them listen to it (for ax.mav_ou Snoc.mr xa-
eos available on the web), they should focus attention on the high im-
pact the three-part structure acquires in mmo_as and S:&%-S.@m.%&&:
texts, as political speeches are. By stressing and reiterating key concepts
and ideas in groups of three, tricolons have the effect of embellishing

224

even superficial linguistic structures through the use of rhyme and allit-
eration that provide rhythm and thus aid memorization. Phonetic fea-
tures and sonic effects very often contribute to delivering the message
both effectively and agreeably; statements presented in groups of three
are inclined to make speakers’ arguments particularly appealing and at-
tractive. As explained by Bax, “although oratory appears to consist of
one lengthy ‘turn’ from only one speaker, it relies for its success on its
ability to interact with the audience” (201 1:178).

Task 8 guides students in their search for examples of this specific
feature of public oratory, often called “list of three” or “rule of three”
(Bax 2011:173). The lists they are required to look for in the texts
should fall into one of the categories provided: they can be lists of
nouns, verbs, adjectives or adjective-noun combinations; they might be
parallelisms of similar syntactic structures such as subject + verb. Stu-
dents could also look for binomials, i.e. two or more words or phrases
(that sometimes belong to the same grammatical category) having some
semantic relationship and joined by and or or (Partington 2006:43).
Anaphora and epiphora are also commonly used in speeches. There-
fore, students may have the task of identifying repeated sequence of
words that may be at the beginning or at the end of subsequent clauses
or sentences in the speech under analysis. The effect to be noticed is
how messages are conveyed and audiences convinced of a point of view
and how, at the same time, the overall impact influences the listening
audience on a subconscious level.

Task 8. Identify the various types of lists and their pragmatic
use in the speech in question.

a) Lists of NOUNS

- Governments, organizations, individuals (par. 1)

- notonly laws, but hearts and minds (par. 5)

- that commitment, that reality and progress for all people (par.
6)

- with respect, understanding and humility (par. 8)

a) Lists of VERBS

- They revisited, revised, rewrote (par. 1)

- have been repealed, have been abolished, has been secured
(par. 4)

- people fought and organized and campaigned (par. 5)
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thheld from people because they are gay, or equal access to justice is de-
nied to people because they are gay, or public spaces are out of bounds to
people because they are gay. No matter what we look like, ei_mnm we
come from, or who we are, we are all equally entitled to our human rights

and dignity. (par. 11)

8. Political metaphors

In a language classroom, some students may view metaphor as so-
mething confined to the language of poetry and literature. However, the
medium of political speeches provides numerous o_qu.oxms_u_om of roﬂ
this figure of speech is also used widely in political discourse, as detai-
led by Lakoff and Johnson (1980), who noted how Bogﬁaoﬂ pervades
everyday life, language and even people’s thoughts and actions. C:n%...
standing expressions such as conceptual metaphor or no.:nmﬁ?& o-
main might prove a bit difficult for the average m:.aoa ina _m.zm:mmo
classroom, but teachers can certainly focus on familiar Bovao:om_ ex-
pressions used in political speeches which are also common in the eve-
ryday language. Students can thus observe how ?&mnwonm very often
enable speakers to heighten the eloquence of their intended messages.

* They can discover that certain key points are clarified by creating a link

between the experience from a source domain (the conceptual aoBE.:
from which we draw metaphorical expressions) and the st&.&ai&:
(which is so implicitly understood thanks to the source domain). The
resulting effect is that the latter becomes less wcwnm.o.r more concrete
and more comprehensible. Put simply, Bonmuroﬂ facilitate comprehen-
sion by translating abstract notions and concepts into concrete ones.

Delivered before hundreds of heads of state and representatives of
many countries of the world, the speech being analysed Wwas certainly
designed to uphold the Secretary of State’s uo_,.moz.m_ vision and the
American government’s position on the oosno<¢a.§_ issue of the LGBT
community’s human rights; but it also aimed to win as much support as
possible from the audience present and m.oB. the general public
worldwide. To this end, the speech undoubtedly strived to take advantage
of emotional appeal in order to gain the audience’s full attention, motivate
them and galvanise them into action. Metaphors are _u.zncwm_”_ozmcmv\
effective at enabling people to gain a better Eamaﬂzaim of certain
political ideologies or social values, which may otherwise be com-
plicated, hard to grasp, and unlikely to be accepted and shared.

Metaphors used in politics belong to different semantic fields:

science and medicine, religion, sport, war, journeys, catastrophes, good
and evil, old and new. De Landtsheer (2009:59-78) distinguishes be-
tween lower power metaphors, such as those belonging to the semantic
fields of everyday life, family, space, path, nature and animals, and
higher power metaphors, such as those evoking disaster, violence, war,
sport, drama, disease and death. De Landtsheer asserts that lower
power metaphors tend to be favoured by speakers opting to focus on
political and ideological content, whereas the higher power metaphors
are preferred by speakers seeking to achieve a hard-hitting, persuasive
style. No matter what semantic field is involved, metaphors serve to
transmit ideology by appealing to our emotions: metaphors are thus
seen as “an important means of conceptualizing political issues and in
constructing world views” (Charteris-Black 2004:47-48).

Prior to embarking on their hands-on heuristic discovery process of
metaphors in the speech, students should be instructed on precisely what
the fundamental characteristics of the most frequently used political
metaphors are. These would include silence, Jjourney, barrier, war
metaphors and the metaphors that juxtapose positive vs negative or good
vs evil.

The metaphor of silence alludes to exclusion from dominant cultu-
ral and disciplinary traditions. Silence signals an absence of voice and
therefore sound; it epitomises non-participation, a lack of importance
and a lack of power. Consequently, silencing is an obvious metaphor to
use in reference to censorship, discrimination and marginalization. By
contrast, voice is associated with speech, but also inclusion, strength and
resolution to defend one’s own rights.

The journey metaphor is often employed to symbolize a trail that
politicians or presidents go along together with their people, striving
forwards in the same direction. In such metaphors, people are invited to
participate actively in the journey and to contribute to the development
of the country, to the success of a certain policy, or to the achievement
of justice, equality and progress. Political activity itself is seen as a

Jjourney and the personal path undertaken by the politician or by a can-
didate is very often concurrent with a more general path travelled along
by the people and their country. Therefore, personal achievements or
successes, or even a personal struggle or effort, are frequently viewed as
a “we’ve done this together” achievement, a collective effort to get
through tough periods and finally attain success and progress.

Closely linked to the journey metaphor is the barrier metaphor,
since any journey may inevitably be stopped or delayed by impedi-

‘ments, obstacles or whatever complications might hinder advancement.
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and progress. In order to reach the common destinatiop, tlge diﬂicultles
and burdens must be borne together. There must be solidarity aqd unity,
since hardships are to be expected even if there is a strong will to go
through adversities collectively, as one, to achieve any given goals ang
objectives which are commonly considered worthwhile. Themes suc
as solidarity, union, participation and progress are frequently used in
American political discourse along with the ideas of nation, govern-
ment, party, community, and family. As Secretary of State _Clmton says
in paragraph 24 of the Remarks in Recognition (_Jf Internattqna{ _Human
Rights, “Acting alone, minorities can never achieve the majorities nec-
essary for political change”. It can therefore be seen that A.merlcan. po-
litical ideology is based on the traditional values of American society,
i.e. hope, loyalty, responsibility and unity, as stated by the Foundn')g
Fathers in the American Constitution. In particular, the themes of family
and future constitute “cohesive chains” in American political rhetoric
and are associated with such concepts as love of country, love of qu,
security, peace, mutual respect, compassion, togetherness, oppprtumty
and the American dream (Bollettieri Bosinelli 1986:124). As Hillary R.
Clinton underlines in this particular speech:

For many of us, religious belief and practice is a vital source _of meaning
and identity, and fundamental to who we are as people. And likewise, .for
most of us, the bonds of love and family that we forge are also v:}al
sources of meaning and identity. And caring for others is an expression
of what it means to be fully human. It is because the human experience
is universal that human rights are universal and cut across all religions
and cultures. (par. 17)

A further semantic field from which metaphors are oﬁen'drawn is
that of war and conflict. In general, sport, war and fighting myolve a
physical contest of some sort, and politics itself is often conce}ved as
confrontational, antagonistic and aggressive. Both sport and war involve
fields and battlefields, weapons, strategies and front lm.e.s, winners and
losers, enemies, opponents and allies. Neverth_eless, polmcs can also be
envisaged as a defensive struggle for certam.somal values such as
change, justice, freedom and equal rights for which both per_sonal sacri-
fice and collective efforts are fundamental. Violent practices against
marginalized groups, in addition to prejudices, .misconcel_)tlons and ste-
reotypes are troublesome and fearsome enemies that hinder progress
worldwide.

The above considerations can help lead to an improved under-
standing of the significance of metaphors in political discourse and to a
recognition of the type of metaphors encountered in speeches such as
this. Students should thus find it easier to spot words and expressions in
the text which help them decode abstract notions and concepts made
more concrete through the use of figurative language. In Task 9 stu-
dents are engaged in the discovery of certain types of metaphors, such
as silence, journeys, barriers, war, good versus evil, which represent the

most frequently and productively used metaphors in American political
speeches.

Task 9. Identify the several kind of metaphorical expressions in
the speech.
Metaphors of SILENCE (IN CLUSION/EXCLUSION)
- They are denied opportunities to work and learn (...) and
forced to suppress or deny who they are to protect them-
selves from harm (par. 6)

- silencing of voices and views that would strengthen communi-
ties (par. 14)
- for as long as LGBT people are kept in shadows (par. 15)

- 50 when any part of humanity is sidelined, the rest of us cannot
sit on the sidelines (par. 25)

Metaphors of the JOURNEY

- Step by step... (par. 4)

- History teaches us about how we make progress towards
rights for all (par. 18)

- willing to walk a mile in someone else’s shoes (par. 23)

- astep toward what we hope will be the creation of a special
rapporteur (par. 27)

- We know the road ahead will not be easy. A great deal of
work lies before us. (par. 34) :

- the march towards equality and justice has continued (par. 36)

- No matter how long the road ahead we will travel it success-

. fully together (par. 36)

Metaphors of BARRIERS AND OBSTACLES

- barriers that once prevented people from enjoying the full
measure of liberty (par. 4)

- individuals whose lives were once narrowed by injustices
(par. 5)
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- obstacles standing in the way of protecting (par. 8)

- Every time a barrier to progress has fallen, it has taker} a
cooperative effort from those on both sides of the barrier
(par. 25)

Metaphors of CONFLICT (FIGHT/WAR/SPORT/COMPETI-
TION) :

- People fought and organized and campaigned (par. 5)

- Even though progress on this front is not easy, we cannot de-
lay acting (par. 8)

- We came to learn that no practice or tradition trumps the hu-
man rights that belong to all of us (par. 16) _

- In the fight for women’s rights... The fight fpr racial equal-
ity... Combating Islamaphobia or anti-Semitism... And the
same is true with this struggle for equality (par. 25)

- The story of the United States is the story of a nation that has
repeatedly grappled with intolerance and inequality... We
fought a brutal civil war over slavery. People from coast to
coast joined in campaigns... (par. 36)

Metaphors of POSITIVE VS NEGATIVE, GOOD VS EVIL

- Those who advocate for expanding the circle of human rights
were and are on the right side of history, and history honors
them. Those who tried to constrict human rights were wrong,
and history reflects that as well (par. 36)

As the results of Task 9 clearly show, it is social goals in gene_rgll
and the achievement of human rights for all that are the final destination
of the common journey. The goals laid down by the Secretar}f of State
are worthwhile ones and in inviting all to pursue them she stirs confi-
dence and raises self-esteem in the listeners. The barriers and obstacles
which for centuries have impeded and prevented all people from
enjoying a full measure of liberty and democracy have to be broken
down. Collective action is indispensable because

[...] when we see denials and abuses of human rights and fail to act, that
sends the message to those deniers and abusers that they won’t suffer any
consequences for their actions, and so they carry on. But when we do act,
we send a powerful moral message. (par. 26)

Finally, students’ attention should be directed to the closing para-
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graph, the epilogue, which perfectly summarizes Hillary R. Clinton’s
thoughts and acknowledges the need to wait with patience because
opinions still need time to evolve. Although the path ahead is long and
difficult, it must be walked together until in the end

...opinion will converge once again with the truth, the immutable truth,
that all persons are created free and equal in dignity and rights. We are
called once more to make real the words of the Universal Declaration. Let
us answer that call. Let us be on the right side of history, for our people,
our nations and future generations, whose lives will be shaped by the_work
we do today. (par. 37)

8. Conclusions

The present study has endeavoured to show one of the many ways
in which a political speech can be exploited in the context of a
language classroom. Setting a number of possible teaching objectives,
students are presented with a speech which clearly represents a sample
of authentic material and are guided in how to exploit its various
advantages as learning opportunities. First of all, not only does the
hands-on discovery approach promote learning and understanding but
genre-awareness is also fostered in a learner-centred environment. A
text such as this can be analysed for its linguistic and rhetorical
features once students are in possession of a few simple analytical
tools through which they can work on tasks by themselves, guided and
actively monitored by the teacher, who thus becomes not only a
language consultant but also a research organiser, helping students to
“look behind the scenes”.

As previously underlined, speeches are written to be spoken. The-
refore, many other factors could be considered in a classroom context.
These include characteristics such as a low or high pitch in the spea-
ker’s voice, facial expressions, head movements, eye contact and gestu-
res. The fact that these factors represent important contributions to the
overall quality and impact of the speech is indisputable. However, this
paper only partially comments on these features since it is believed that
they would deserve an exhaustive and thorough investigation which
goes beyond the aims of the present study. Since language and rhetoric
are powerful weapons, it is an added bonus that students gain some
knowledge of how they might express their own ideology through the
study of meaningful and lexically rich texts, that contain captivating
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thythm, fascinating figurative language, and that aim to prompt and
urge people to take social action. It is indeed a fortunate by-product that
language lessons can often turn out to be beneficial to learners’ overall
education, not just to their linguistic competence and communicative
proficiency.

In point of fact, the speech chosen here provides students with an
opportunity to deal with a sensitive and controversial issue, as human
rights for the LGBT community certainly is. Through the analysis of
this speech, learners are given an overview of the following most com-
mon questions and concerns related to the issue of gay people:

a) the unjust distinction between gay rights and human rights;

b) the supposed geographical origin of homosexuality which ma-
kes us think it is just “other people’s/nations’ problem™;

¢) the religious and cultural values which are often wrongly addu-
ced as an excuse to violate rights;

d) the prejudices convincing us that homosexuality is a disease and
can bring about crime;

e) the continued denial of rights to minorities who, left alone, will
never be able to achieve political and social change.

Students are therefore guided through the deconstruction of wrong-
ful notions and misconceptions and can be enlightened by a balanced,
considerate and expert interpretation of questions designed to help them
think through and form their own personal opinions on the issue. Mo-
reover, the linguistic and rhetorical analysis of such a political speech
will, in addition, raise students’ awareness and consciousness of politi-
cal and social issues. This in turn will encourage them to develop their
civic responsibility as citizens, instilling them with the conviction that
by participating in such battles, they will be supporting and upholding
human rights the world over. \

Primary source
Hillary Rodham Clinton’s speech

Remarks in Recognition of International Human Rights Day, De-
cember 6, 2011, Palais des Nations, Geneva, Switzerland, www.state.gov/
secretary/rm/2011/ 12/178368.htm. Last accessed June 5, 2013.
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